HISTORY HARVEST: GATHERING AMERICA’S PAST
Overview
This proposal entitled History Harvest: Gathering America’s Past will deepen the
work begun by Flow of History, a previous Teaching American History grant, and extend
its outreach to at least 15 additional schools in New Hampshire and Vermont, specifically
targeting the Connecticut River watershed. Summer institutes, book study groups, a
quarterly newsletter, and a website that links to national resources and houses an online
database called History Harvest, will provide teachers with American history content
information and strategies for teaching that are recognized exemplary practices.
We have assembled a group of partners across state boundaries who will pool resources
to meet the needs of Rivendell Interstate School District teachers and students and those
in similar communities situated along the Connecticut River watershed in Vermont and
New Hampshire. History Harvest will provide professional development opportunities
for rural educators that:
1. prepare teachers in grades 3-10 to be highly qualified to teach key themes and
content in American history;
2. prepare teachers to improve students’ critical reading skills in American
history;
3. prepare teachers to use engaging instructional strategies to motivate students
to learn American history;
4. develop a collaborative exchange of practice between teachers and historians
that improves their work and builds a repertoire of high-quality examples and

resource materials.



Students’ motivation and performance are enhanced when they can acquire the
necessary skills and knowledge that allow for independent investigation, are given the
chance to improve while their work is still in-progress, and are allowed to demonstrate
their knowledge by a variety of means.' This set of conditions forms the conceptual
framework that History Harvest will use for motivating students to learn and the
technique through which we will structure our professional development. Moreover, our
framework establishes the foundational skills necessary to make the informed decisions
so critical to a thriving democratic society. To ensure that the path we have articulated is
effective, this framework will be used as the basis of the project evaluation, strongly
linking our actions to measurable outcomes.

Background
The history of the Connecticut River Valley in Vermont and New Hampshire mirrors

the history of our country and is resplendent with local examples of the critical issues that

have faced our nation:

1. European cultural encounters with Native Americans, competing rivalries of
European nations for territory in the New World that led to boundary disputes and
attempts at succession, fights for independence, and a constitution to govern its
populace;

2. development of small towns whose economies -- based on mills and agriculture -- led
to technological innovation, and whose immigrant populations added new cultural
dimensions, and whose economic peaks and valleys led from a mainly agrarian

society to one that today relies on tourism and small industry;

! From Sternberg’s thesis that abilities are forms of developing expertise.



3. alasting system of governance by town meeting, based on participatory democracy
and the notion of community service, with many debates that challenge the current
meaning of the Constitution and state and federal law.’

In 1908 Frederick Jackson Turner addressed the State Historical Society of Wisconsin
and talked of “the Old West,” a term he had coined to refer to “back country” areas of the
United States from 1676-1763. The six southern counties of Vermont and New
Hampshire that border the Connecticut River were part of this Old West -- America’s
first frontier. Turner warned the Society, “It is unfortunate that the colonial back country
appealed so long to historians solely in connection with the colonial wars, for the
development of its society, its institutions and mental attitude all need study. Its history
has been dealt with in separate fragments, by states, or towns, or in discussions of special
phases, such as German and Scotch-Irish immigration. The Old West as a whole can be
appreciated only by obliterating the state boundaries which conceal its unity, by
correlating the special and fragmentary studies, and by filling the gaps in the material for
understanding the formation of its society.”

Almost 125 years after Turner’s comments and more than 225 years after the end
of the “Old West” period, river towns in Vermont and New Hampshire are taking joint
steps to unify those fragments created after legal borders were determined by state and
federal law.* The Rivendell Interstate School District, the leading LEA in this proposal, is

a prime example of how towns across state borders unify and form a common identity.

% See The Story of Vermont by Klyza and Trombulk and Dawnland Encounters by Colin Calloway.

* From Chapter Il The Frontier in American History by Frederick Jackson Turner. Reprinted Collection,
March, 1920. Originally from Proceedings of the State Historical Society of Wisconsin for 1908. Available as
e-text: http://xroads.virginia.edu/~HYPER/TURNER/home.html

4 For details about the conflicts over territory, statehood, and the republic formed by VT and NH towns, see Experiment in
Republicanism: New Hampshire Politics and the American Revolution, 1741-1794 by Jere Daniell.



Rivendell Interstate School District formed in 1998 to provide an economically
viable, well-managed, integrated school program for a disparate district with almost 600
students. Situated on the banks of the Connecticut River, Rivendell is now entering its
fourth year of operation and services schools in Vershire, West Fairlee and Fairlee,
Vermont, and Orford, New Hampshire. The first truly interstate K-12 public school
system in the nation, Rivendell operates under an interstate compact and is governed by
Vermont Department of Education legislation.

Since its inception, Rivendell’s educational approach has been citizen-based and
grounded in the values of the community. We have shaped our curricula and
programming through careful study of our students’ needs, particularly those at-risk
academically and behaviorally, since these, in some cases, make up a majority of our
classrooms.” We are setting in place creative programming, rigorous achievement
standards, and thoughtful evaluation measures to continually monitor our programs’
effectiveness and areas for improvement.

Project Design

History Harvest will support annual themes and associated eras that deliver content
rich information via summer institutes, book study groups, action research, independent
learning, and high quality teaching materials. We are using the National Assessment of
Educational Progress (NAEP) framework to maintain consistency of history terminology
across districts. Before History Harvest begins, Rivendell teachers will attend a summer
institute offered by Flow of History entitled The American Republic: Its Creation 1763-

1815. This institute will provide information about the issues and ideas surrounding the

> See the section on Significance for further explanation.



American Revolution and the Constitution. From that foundation, annual themes have
been built so teachers can examine American history with the foundation of the United
States as an anchor. The eras chosen for future study represent the diverse curricular
content of grades 3-10 in watershed schools.

Year 1 Theme: Gathering and Interactions of Peoples, Cultures, and Ideas. The
summer will focus on Colonization, Settlement, and Communities (1607-1763) with
school year follow-up to include Expansion and Reform (1801-1861). Jere Daniell,
Dartmouth professor emeritus, will serve as the historian advisor to Sarah Rooker,
History Harvest’s resident historian. Jere has spent a lifetime studying Early American
History and New England regional history. Guest speakers under consideration include
Native American historians Colin Calloway of Dartmouth and Alice Nash of the
University of Massachusetts.

Year 2 Theme: Change and Continuity in American Democracy: Ideas,
Institutions, Practices and Controversies. The summer institute will focus on Crisis of
the Union (1850-1877) with school year follow-up to include Contemporary America
(1945-present). Alec Ewald will serve as the historian advisor to Sarah Rooker. Alec
teaches at the University of Massachusetts and is finishing his Ph.D. in political science.
Guest speakers under consideration include Howard Coffin, noted Civil War historian,
and Paul Searles of the University of Vermont.

Year 3 Theme: Economic and Technological Changes and their Relation to
Society, Ideas, and the Environment. The summer institute will focus on the
Development of Modern America (1865-1920) with school year follow-up to include

Modern America (1914-1945). UVM professor Dona Brown will serve as the historian



advisor to Sarah Rooker. Dona has spent the last 15 years researching the relationships
between economic and technological change, through the lens of tourism, to show their

impact on society. Dona is also the director of the Center for the Study of Vermont.

SUMMER INSTITUTE A summer institute will serve as the unifying experience
for all participants in the History Harvest proposal. It will be open to all interested
Vermont and New Hampshire teachers. However, preference will be given to teachers in
grades 3-10 whose schools fall within the Connecticut River watershed. An anticipated
enrollment of 30 teachers per year will yield a three-year participation level of 90
teachers.

The project historian and historian advisors listed above will be present to shape
and deliver the major content for each year. In addition, noted historians will be invited to
give topic specific lectures. Teachers will hear lectures, participate in small-group
discussions based on reading materials that elicit critical analysis and interpretation, and
use hands-on activities that bring history alive. In the evening, teachers will attend a
“gallery walk” of exemplary practices in history education and participate in arts
experiences that are related to the time period of the annual theme. Designing the institute
in this manner will model the best in how students learn so teachers can directly
experience it and bring those practices back to the classroom.

A three-day residential experience will be followed by two days of research in the
regional archives located at the Vermont and New Hampshire Historical Societies.
Teachers taking the institute for the first time will begin with workshops that introduce

the basic use of primary resources. Participants who attend more than one summer



institute and who are willing to mentor other teachers will be given the choice to select an
independent study option to research in the National Archives or other regional
collections of their choosing. Historian mentors will be assigned to each teacher, guiding
and supervising further study.

The institute participants will meet later in the summer for a work-in-progress
session with historian mentors. Here they will share their research, using an assessment
frame for historical quality as a lens for discussion. The frame will emphasize historical
accuracy, analysis and interpretation, placement of topic within its historical context,
wide and balanced research, and use of primary resources. After the work-in-progress
session, teachers will choose to translate their research into one of five product choices: a
series of lesson plans, an exhibit, a paper, a media product, or a performance. Institute
participants will convene for a final session of sharing at the end of the summer. Primary
resources selected by teachers will be vetted by historians and placed into a History
Harvest database for ready access during the school year.

For those readers familiar with National History Day (NHD),® you will recognize
strong parallels between our summer plans and the structure of this program. NHD is an
exemplary model for engaging students to learn history and provides a scoring guide,
developed and refined over twenty-five years of nationwide experience. We will use this
guide to look at student work as well as the adult work from the summer institute.’

The summer institute gives teachers the opportunity to experience rigorous

content development and historical investigation first-hand. The primary resources,

® Information about National History Day can be found at http://www.nationalhistoryday.org.

" A similar approach was used in 1998 and 1998 with the WEB Project. Teachers linked the Vermont standards for historical
investigation to the NHD scoring guide and used it as a lens for discussing student work. The Vermont History Day projects were
digitized and placed online as benchmarks for future years. History mentors communicated online with students to discuss their work-
in-progress. Fern Tavalin and Sarah Rooker were instrumental in this initiative. See http://www.webproject.org/historyday/index.html



assembled and added to the History Harvest database, will be accessible for later use in
the classroom. Throughout the school year, other opportunities will be given for

deepening the learning of American history and developing engaging pedagogy.

BOOK GROUPS A major finding of the Flow of History TAH grant has been that
teachers do not have time to devote to American history.® Demands for improving student
performance in reading, writing, and math has either reduced or eliminated social studies
from the curriculum, especially in Vermont where it is not tested. Analysis and
interpretation, in particular, warrant extended attention. Reading results in Vermont, New
Hampshire and across the nation show student deficits in their ability to read for critical
analysis, especially if the area is non-fiction.” The critical analysis needed to read with
insight is parallel to many articulated ways of knowing and thinking about US history10
such as sequencing, recognizing multiple perspectives, identifying historical patterns,
establishing cause and effect, establishing significance, and weighing evidence. The
NCES US History 2001 report'' indicates that reading (grade 4, textbooks; grade 8,
primary documents; grade 12, a variety of reading materials) and use of computers in
history class are the most influential classroom factors for success.

Flow of History began a prototype book group'? so teachers could learn to
integrate the study of American history with reading. History Harvest will take this

prototype and develop it into a strategy with demonstrated effectiveness. Fern Tavalin

# Susan Bonthron, project documenter, for Flow of History uncovered this lack of time during teacher interviews in January 2004.

? See the Significance section for statistics related to Rivendell. Student performance charts for other river towns in Vermont and New
Hampshire are included as appendices.

10 Paraphrased sub-components of the two cognitive domains used to guide NAEP exercises development. Adapted from p. 8 of the
Nation’s Report Card, US History 2001.

' See Chapter 6 -- “Classroom Contexts for Learning” of Nation’s Report Card, US History 2001.



director of Flow of History and Nick Boke, co-director of the Vermont Reading Initiative,
piloted the prototype and will continue to oversee further development. Both have pre-
collegiate teaching experience in American history and backgrounds in reading and
research. In the pilot, adults read a combination of non-fiction, historical fiction, and
primary documents and held critical reading discussions that modeled “best practices” for
their students.

As one participant from the pilot group commented,

“Being a member of the book discussion group helped me understand how to use book
groups as an instructional strategy in social studies. I felt that seeing the ‘mechanics’ in
action such as how to carry out a facilitator’s role; how to contribute to the discussions, and
how to read the texts with the expectation of raising questions and sharing thoughts and
interpretations — was the best way to gain confidence and understanding of how to implement

this in my classroom. I gained a great deal of knowledge about this time period and the major

L , . 13
effects of historical events. It was a powerful learning experience for me.”

ADVANCED PROFESSIONAL DEVELOPMENT As teachers participate
throughout the three years, some will become mentors to others. This will set a collegial
foundation for sustainability. Those who become mentors will receive added support to
participate in inquiry-based action research, to study independently at regional and
national archives, to participate in national seminars such as the National Humanities

Council, or to study at national historical sites.

12 Teachers met throughout the course of 3 months. Using Turner’s Significance of the Frontier as an initial piece, they went on to
read The Unredeemed Captive, two juvenile historical novels, and an assortment of related primary source documents. Discussions
focused on the history and on classroom applications.

13 Participant response to Flow of History evaluation questionnaire about the value of the book study groups. Prepared in December
2003.



Teacher action research teams will meet to discuss the impact of their teaching
methods on student learning in both history and reading. Teachers will meet regularly
with researchers and historian mentors. They will gather as a whole group twice per year
for retreats to look at student work samples, write, and share their work-in-progress.

To encourage advanced-level professional development tailored to individual
teachers’ growing needs and interests, this proposal will also fund online American
history courses via the Alliance for Lifelong Learning for up to 25 people per year. The
Alliance (www.alllearn.org) is an online consortium begun by Yale, Stanford, and
Oxford Universities. It offers short-term discussions designed by internationally
recognized experts in their fields. The experts appear for real-time chats while their
doctoral assistants moderate weekly discussions. Participating in AllLearn will allow

high quality interactions with historians who would ordinarily be out of reach.

RICH ONLINE RESOURCES In partnership with the WEB Project, a national
award-winning educational technology organization, Flow of History developed the
frame for an interactive website. Using this frame, we will gather the best of America’s
past and make links from the local events to the national story. The site houses American
history information, links to exemplary national resources such as Our Documents,’* and
offers an online database for local primary resources that connect to themes and eras in
American history. This History Harvest proposal will populate the database by “front
loading” information before the summer institutes begin, by augmenting the database

with teacher-discovered documents, and by continuing the work with interested teachers

Y Our Documents (http://www.ourdocuments.gov) is an incredible compilation of primary resources and teaching strategies for the
most important documents in US history.
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and students during the school year. This cycle will repeat throughout the grant period.
Coordinated efforts by the Great Falls Chamber of Commerce at the Bellows Falls
Waypoint Interpretive Center, the Vermont and New Hampshire Historical Societies, and
the League of Local Historical Societies will help to identify available local primary
resources while the historian advisors and the project historian locate exemplary

materials online and in regional collections. The WEB Project will maintain the website.

Partnerships

The combined efforts of Flow of History, Rivendell Interstate School District,
Southeast Vermont Community Learning Collaborative, the Bellows Falls Waypoint
Interpretive Center, and the University of Vermont will creatively “harvest” the resources
necessary to meet the goals of this proposal.

Flow of History has already tested the basic design and implemented some of the
participant-recommended improvements. Now a non-profit, they will take the lead in
organizing the American history materials needed for each year’s topic and for managing
the grant. Fern Tavalin, Ed.D., director of the TAH Flow of History initiative, will direct
History Harvest and lead the action research component. She will devote 50% of her time
from September to December 2004, and 80% thereafter. Fern has a successful track
record of combining her skills as a researcher with her practical ability to guide large
projects to meet intended outcomes. Sarah Rooker, A.B.D., American history educator
and former director of the Vermont Museum and Gallery Alliance, will serve 60% time
as resident project historian. She will use her contacts with regional and national

historians and the history departments at the University of Vermont and New Hampshire
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to assemble a group of history mentors whose areas of expertise are specific to the topics
teachers identify for further study. Jere Daniell, Ph.D., a history advisor to Flow of
History, will continue to advise this project. Jere is a professor emeritus from Dartmouth
College and specializes in New England and Early American histories. Nick Boke,
A.B.D., co-director of the Vermont Reads Initiative, will oversee the book groups and
prepare a cadre of leaders with expertise in American history to facilitate discussions.

The Rivendell School district is comprised of a staff eager to learn and improve. Its
key personnel to the History Harvest include Noelle Vitt, Superintendent and Curriculum
Coordinator, Bridget Fariel, high school social studies teacher, and Gordon Christie-
Maples, sixth grade teacher. Along with these educators, eight additional staff members
are expected to join as the project moves from the planning phase to the implementation
phase. In addition to participating in other grant offerings, Rivendell teachers will meet
for 1/2 day per month as a team to discuss curriculum and teaching strategies.

Educators in the Rivendell district have formed critical friends groups and would like
to take their current work with collaborative inquiry to the next step — looking for results
in student learning."® Like many rural schools, some Rivendell staff members have not
yet received the in-depth preparation necessary to teach American history. Luckily,
Rivendell has a natural mix of teachers who can mentor and teachers who want to acquire
more content knowledge in American history. Along with the project historian, who will
become part of their learning circle, they will gain the skills and knowledge necessary to
teach American history and use an inquiry process to examine the impact on student

learning.

!5 Along with researchers and evaluators, teachers will develop a common set of measures, using a mix of standardized and teacher-
made instruments.
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Southeast Vermont Community Learning Collaborative (SVCLC), a regional
consortia of teachers and administrators that represents over 2,100 educators, will work
with the University of Vermont to identify needs and design professional development
opportunities to meet those needs. They will work with various departments at UVM to
approve credit for courses that meet UVM'’s standards for quality. They will also help
design a sustainable system for professional development in Southeast Vermont and the
river towns of New Hampshire. As a supporting effort, the Northeast Kingdom School
Development Center, a sister organization to SVCLC, will help promote the History
Harvest offerings to teachers in the northern most region of the watershed.

Drawing upon their contacts with the wider community, the Great Falls Regional
Chamber of Commerce at the Bellows Falls Waypoint Interpretive Center, which
represents Rockingham, Putney, Westminster and Springfield, VT, and Charlestown,
Westmoreland, and Walpole, NH, will convene local historians and citizens with an
interest and background in history. They will help populate the History Harvest database
with local primary resources in advance of each summer institute. The Interpretive Center
is coordinated by people with a keen interest in history, many of whom are trained
historians, preservationists, and archivists. Most notably, Richard Ewald, town
development director, is the principle author of the Connecticut River Joint
Commission’s book entitled Proud to Live Here. Recently published, the book relates the
history of the Connecticut River in Vermont and New Hampshire. He has appeared as a
guest historian in PBS documentaries made by subsidiaries in Connecticut and Vermont.

Located at strategic points along the Connecticut River, the Interpretive Centers

service towns in NH and VT. History Harvest will work at the Bellows Falls Interpretive
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Center while its partner organization — The Connecticut River Joint Commissions --

assesses the effectiveness of this partnership to connect local history resources with the

American history content taught in area schools. The Joint Commissions, established in

1989 to preserve and protect the natural and cultural resources of the Connecticut River

watershed, will use the History Harvest model at other interpretive centers, beginning in

Fairlee -- Rivendell’s district.

History Harvest at a Glance

What professional development opportunities will be offered?

First year Rivendell Experienced
teachers to School teachers with Network teachers
the network | District & more than one who wish to
other year of summer become mentors
participating | institutes
schools
Summer institute X X X X
Book Study X X X X
Online history discussions
with AllLearn (Yale, X X X
Stanford, Oxford)
Independent Study:
* fellowships at regional
or national archives
e visits to national X X
historical sites
* conference presentations
Action Research &
Collaborative Inquiry X X
Mini-grants to support
curriculum development
and monitor student X X X
progress
Coursework to become
highly qualified X X X X
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What will partners do to support the History Harvest proposal ?

Flow of
History

SVCLC

GFCC at the
Bellows Falls
Interpretive
Center

Rivendell School
District and other
participating schools

UVM

Provide summer institutes

X

Shape the institute so that it
has content-rigor

Accredit the institute

Assess need for additional
topics

XX

Publicize events

Develop a long-term plan
for sustaining regional
delivery of high quality
content in Am. history

Assemble local historical
societies

Prepare a quarterly
newsletter

Allow time and provide
space for teacher/historian
inquiry circles

Make links to community-
based American history
education

Publish background
information about selected
American history topics,
using overviews &
timelines with links to high
quality national materials

Build a resource bank of
historian mentors

Provide administrative
assistance

Oversee teacher action
research

Host a reflective retreat
twice per year

Offer book study groups
that deepen teacher
content-knowledge

Populate the History
Harvest database with
local, regional, and national
primary resource
references

Disseminate information

Maintain an online
discussion site

Support peer observations

Support inquiry-based
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| collaborative discourse | X | | | X |

Significance

This grant addresses needs at many different levels of the educational system,
connects to communities, institutes an evaluation plan to show effectiveness, and offers a
creative model that others can adapt.

Concerns about student engagement, acquisition of critical reading skills, and
knowledge of American history motivate our application. In the category of “Analysis
and Interpretation” only 14% of Rivendell 8" graders scored in the “Achieving the
Standard” or “Achieving the Standards with Honors” category in 2002-2003. Scores at
the high school level were much better at 39,% but still below the state average of 44916
To address this, Rivendell will place its two literacy consultants on the American history
grant to help the district attain Goal 2. Other watershed towns reflect similar student
results for social studies knowledge and critical reading skills. '’

Compounding the reading difficulty has been the lack of emphasis on history
education. From the three teacher resumes provided with this application, readers will
note that, even when a teacher’s primary field of study in college was humanities or
social sciences, their most recent teacher professional development has been in
mathematics. This proposal gives us the chance to prepare teachers, who have shown
significant leadership skills, with the content knowledge necessary to apply these skills to
teaching American history and to becoming mentors to other teachers.

History Harvest’s summer institutes will provide a foundation from which
teachers can determine individual plans for specific content acquisition. Creative learning

solutions need to be developed and/or accessed to meet rural needs. While the University

!¢ Rivendell’s school performance reports can be seen at the Vermont School Report website: http://crs.uvm.edu/schlrpt
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of Vermont and the Southeast Vermont Community Learning Collaborative investigate
the feasibility of a credit-bearing, external degree program, History Harvest will work
with AllLearn to enroll VI/NH educators in online discussions with national experts in
American history. This project will become an AllLearn affiliate. This new partnership
will explore the potential for and document the use of AllLearn’s discussion site for
teacher professional development in rural areas of the United States, using Vermont and
New Hampshire as a case study.

Finally, populating the History Harvest database with local primary resources and
establishing links to national resources will make the use of primary resources accessible
to teachers and students. Presently, there is no major online archival repository for the
upper CT River watershed. Previous attempts to use local primary resources have been
thwarted by school schedules and the limited hours of operation for town offices and
seasonal museums. So, online access is essential. This proposal offers an in-person
component that gives hands-on experiences with the use of these documents during the
summer when collections are open. It then provides opportunities for teachers to add to
the database (established by local historians, historian mentors and the project historian),
resulting in the accessibility of these resources from the classroom. Using a History
Harvest provides a model for how to adapt national exemplars such as Valley of the
Shadow'® to rural areas with limited resources. Lastly, there are many trained historians
and “history buffs” employed in the business sector of VI/NH whose skills are ready to

be tapped. Our partnership with the Chamber of Commerce facilitates that connection.

17 See Student Performance tables in the appendices and the letter of support written by Kenneth Relihan, New Hampshire social
studies consultant, for specific performance data.

"8 Valley of the Shadow, begun by the University of Virginia in 1993, held a community “History Harvest” during an early phase of
development to locate primary resources. Our History Harvest database, while substantially different from the work of this website,
used its methods as a point of inspiration. See http://valley.vcdh.virginia.edu/ for further details.
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Management Plan

Mentoring and Planning Phase: The first step in the History Harvest management plan
is to learn from the experiences of existing TAH grants and to use their leaders as
mentors to refine our design. We will convene TAH leaders from Flow of History,
Pocumtuck Valley Memorial Association (PVMA) in Deerfield, MA and from Castleton
State College’s Developing Master Teachers in American History initiative. Because of
her experience with TAH evaluations and knowledge of current research in effective
strategies for teaching American history, Marilyn McArthur, Ph.D., program evaluator
for PVMA, will serve as a project mentor throughout the three years of the grant,
providing consultations to project participants and evaluators upon request.

Lead teachers (Rivendell teachers, action researchers, mentors-in-training) will
participate in Flow of History’s summer institute 2004 and its fall study group. Based on
this direct experience, participants will work with the project director and project
historian to plan for refining and adapting the Flow of History methods so that they meet
the needs of History Harvest participants.

Implementation Phase: By December 2004, History Harvest will begin to implement its
own project, planning the summer institute 2005 and assembling/preparing the necessary
materials to support the acquisition of rigorous content knowledge and sustained follow-
up. Throughout implementation, cycles of improvement will continue to strengthen the
design and delivery via participant action research and the results of project evaluation.
The chart below shows the actions to be taken throughout the next three years. These

actions will be refined based on data gathered along the way.
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MANAGEMENT PLAN

Goal 1: prepare teachers in grades 3-10 to be highly qualified to teach key themes and content in

American history

Strategy Milestones Improvement Strategies Assigned to:
1.1 Provide summer « attend Flow of History * Participant evaluations Project
institutes based on major | institute 6/2004 * Instructor Debriefs historian &
themes, topics and eras * debrief experience and plan * Analysis of follow up historian
of traditional Am history | for History Harvest institutes mentors with a
* Guest speakers selected by summer
Jan 2005, 2006, 2007 institute
* Brochures distributed March planning team
2005, 2006, 2007 (project
* Registration by May 2005, director,
2006, 2007 teachers,
* Institutes offered summers regional
2005, 2006, 2007 teachers’
consortia

1.2 Publish background
information on WWW

* Materials online by May
2005, 2006, 2007 in

e Historian review for
content accuracy

Project director
oversees web

about annual themes in preparation for use at summer | * User response regarding contractor
American history, using | institute value of services and
topic overviews & interface effectiveness
timelines with links to
materials of national
quality
1.3 Provide funds for e registration of first group in
teachers to study with winter of 2005 * Teacher reflections about | Participating
nationally recognized « first group shares experiences | the value of the workshops | districts,
experts via AllLearn spring 2005 AllLearn
online workshops * educators include AllLearn in | * Teacher

professional development plans | recommendations for

ongoing FY 2005- Sept. 2007 workshops of excellence
1.4 Support a cadre of * pairing of mentors with
online historians to teachers summers 2004-2007 * Teacher and historian Project

serve as mentors

* identify and train a growing
pool of historians (ongoing)

recommendations for
improvement

historian takes
lead

1.5 Utilize the expertise | ¢ convene local historical * historian mentors & Waypoint

of local, public societies winter 2005, 2006, project historians vet Center
historians from the 2007 to identify primary materials before they “go convenes local
historical societies in resources connected to themes | live” historians

NH & VT that service * digitize primary resources for | ¢ project leaders evaluate Project director
the identified Waypoint | History Harvest database the effectiveness of organizes
Interpretive Centers spring 2005, 2006, 2007 gathering local resources digitization

1.6 Provide funds for » teachers place research into * Teacher Participating
teachers to visit professional development plans | recommendations for sites | districts

significant historical
landmarks and archives
collections relevant to
selected annual topics

spring 2005, 2006, 2007

* project provides funding for
requests relevant to the
achieving project goals

to visit and types of
resources to examine

Goal 2: prepare teachers to improve students’ critical reading skills in American history
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Strategy Milestones Improvement Strategies Assigned to:
2.1 Offer workshops * teacher workshops in fall Participant feedback Nick Boke,
that introduce and 2004, 2005, 2006 Vermont
expand strategies for * historian mentor workshops Reads
improving students’ in winter 2005, 2006, 2007

critical reading skills in

American history

2.2 Offer book groups * identify books and other Participant feedback Nick Boke
designed to reinforce reading materials for annual

strategies for reading study summer 2004, 2005, Historian observations Historian
non-fiction and for 2006, 2007 mentors
discussing student work | e assemble materials and

related to the reading of | prepare web links to national Project
American history resources fall 2004, 2005, historian

2006, 2007 and winter 2005,
2006, 2007

* historian mentors co-facilitate
book study groups in spring
2005

* historian mentors facilitate
book study in fall 2006 with
guidance

¢ historian mentors become
book study leaders

Goal 3: prepare teachers to use engaging instructional strategies to motivate students to learn

American history

Strategy

Milestones

Improvement Strategies

Assigned to:

3.1 Award mini-grants
to teachers to implement

* lead teachers participate in
Flow of History TAH summer

* monthly meetings within
schools and districts to

Project director
in consultation

ideas and track student 2004 develop plans of action and | with project
progress with strategies | ¢ gather to prepare first steps of | exchange practice via evaluators
generated at the summer | research and mentoring plans inquiry groups or critical
institute or in their study | late summer 2004 friends groups
groups  make plans for data collection
with project director fall 2004 | e for teachers working
« attend late fall and spring independently, online
retreats to exchange lessons consultations
learned to date and to plan
further data gathering 2004, * twice per year retreats to
2005, 2006, 2007 exchange practice by
sharing teaching strategies
and looking at student
work (whole group)
3.2 Use engaging * “gallery walk” curriculum Project evaluation to link All
strategies as the major discussions these strategies with professional
delivery system for all * NHD process at institutes student data about development
offerings under this * connect content knowledge to | motivation and providers

grant

the best national, Internet-
based curriculum resources
» use critical reading strategies

performance

Goal 4: teachers and historians will develop a collaborative exchange of practice that improves their
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work and builds a repertoire of high quality examples and resource materials

Strategy Milestones Improvement Strategies Assigned to:
4.1 Use the regional * SVCLC begins links with NH
teachers consortiums schools summer 2004 Results of needs SVCLC
(SVCLC) to help * SVCLC assess prof. dev. assessments
determine needs & needs of teachers seeing to UVM
design coursework that become highly qualified Feedback from educators
meets the needs of area | summer & fall 2004 (and then | about plans
VT & NH teachers ongoing throughout the project

* SVCLC begins discussions

with UVM to accredit the

summer institute and to explore

the potential of an off-campus

graduate degree program
4.2 Support peer * ongoing, on demand Observation Form Participating
observations and visits Schools
4.3 Use collaborative * train project leaders in Colleague consultations Trained
discourse and critique as | collaborative inquiry and other methods of facilitators
a technique for running * hold monthly partners collaborative inquiry for: (Rivendell
meetings, looking at meetings summer institute plans, teachers
practice, and discussing |  use focused discussions at web site materials, action already
student work planning meeting and advisory | research, student learning trained)

meetings
4.4 Add to a History * place materials online in User response and Project
Harvest database of advance of summer institute feedback historian to
primary resources and book study groups lead

related to selected topics
in American history

e use teacher work from
summer institutes and actin
research to add to database

4.5 Publish a quarterly
newsletter that provides
information about
American history topics
and reports project news

* publication dates: Aug, Nov,
Feb, May 2004-2007

* assign historians to write
articles related to annual
themes ongoing

* hire writer to prepare stories
from the field related to annual
themes ongoing

* create timelines and web
links ongoing

Reader response and
feedback

Project director
to lead

4.5 Evaluate whether
strategies "add up" to
attainment of stated
goals

« finalize plan fall 2004

* implement the evaluation
plan ongoing

* interim reports Sept. 15 2005,
2006

» final report Sept. 2007

RMC Research
Corp. Denver

4.6 Disseminate
information to regional,
state, and national
audiences

* Annual project mtgs in DC
¢ Additional milestones to be
determined after Year 1 trials

Relevant
project
participants
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Evaluation
RMC Research" is proposed as the external evaluator for this project. RMC

Research has had over 35 years of experience in evaluating national, regional, and local
educational projects, and has significant expertise in evaluation design, instrument
development and validation, and qualitative and quantitative data collection and analysis.
This evaluation will be guided by the following questions and methodologies:
1. To what extent do professional development experiences meet standards for

professional development and design and therefore meet quality standards?
RMC Research will observe summer institutes, monitor book study groups, monitor
online history discussions, collect sample independent study documents and action
research projects, and collect other professional development materials, and analyze all
data to determine consistency with the National Staff Development Standards for
Professional Development (1999) and benchmarks for courseware design (RMC
Research, 2000).
2. To what extent do participating teachers acquire knowledge and skills that

enable them to teach specific themes and content in American history?
RMC Research will administer pre/post surveys to participating teachers that measure
knowledge and skill acquisition related to the American history themes and contents that
are central to the professional development sessions. A sample of lesson plans will also
be collected and analyzed to determine the degree to which themes and content are

addressed.

! RMC Research is a national research corporation with offices in New Hampshire, Virginia, Colorado, and Oregon.
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3. To what extent do participating teachers learn and implement instructional
strategies that address students’ critical reading skills in American history?
RMC Research will assess learning in the pre/post teacher surveys, and in addition, will

ask about the supportiveness of the context in which the teachers are operating, any
changes in belief systems about how children learn the factors that serve as facilitators
and barriers to implementation, and the ease of implementation. RMC Research will
observe a sample of classrooms once a month to determine the extent to which teachers
appear to be implementing the instructional strategies that were learned, and the degree to
which they address standards and key themes during their lessons. Lesson plans will be
analyzed to determine consistency of instructional strategies with those advocated in the
professional development sessions.
4. To what extent do teachers use engaging instructional strategies that motivate
students to learn American history?
RMC Research will administer a survey to students that measures student engagement
(affective, behavioral, and cognitive engagement) in American history adapted from
Blumenfeld, Secada, Modell, Bartko, and Fredericks (1999), academic engagement,
adapted from Newmann (1981) that measures degree of effort and attention, and valuing
school, adapted from Wehlage, Rutter, Smith, Lesko, and Fernandez (1989) and
Blumenfeld, et. al. (1999). Cronbach’s alphas for these scales ranged from .74 to .88 on
previous studies. To the extent possible, given the demographics of the participating
schools, RMC Research will identify and administer a pre/post measure to a sample of
matched classrooms of students whose teachers do not participate in the project. This will

enable us to determine more precisely the effects of the intervention.
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5. To what extent do students’ performances in American history reflect
understanding of key content and demonstrate the use of higher order skills?
RMC Research will develop essay prompts for students and ask teachers to administer
the prompts at the beginning and the end of the American history course. Pre and post
prompts will be equivalent. Essays will be scored for understanding of content, cognitive
complexity, demonstration of evaluation, critique, analysis, and other higher order skills
according to a scoring rubric developed by project participants before they initiate their
instruction. Essays will be scored by at least two raters, and in any case where inter-rater
reliability is lower than .90, the essays will be rescored by a third party expert and re-
training will occur. To the extent feasible, RMC Research will administer essays to
students in the comparison classrooms and compare results with those in the treatment
classrooms.
6. To what extent did the project develop a collaborative exchange that improved
work and built a repertoire of high quality examples and resource materials?
RMC Research will examine the threads from listservs and other documents from the
collaborative exchange and rate the collaborative process according to a rubric for
collaborative processes developed by RMC Research (1999) for evidence of
collaboration and quality content. In addition, a sample of the examples and resource
materials will be collected and scored according to a rubric that reflects best practice for
instruction and materials in terms of accuracy, utility, ease of use, clarity, and other
related factors. On the post surveys, teachers will also be asked to rate the collaborative

exchange on factors related to accessibility, value, utilization, and impact of use.
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7. What teacher and/or project characteristics are associated with the greatest
impact on changes in teacher practice and changes in student engagement and
performance?

RMC Research will examine the quantitative data to investigate those demographic,

school context, participation, and other factors that are associated with the greatest impact

on changes in teacher knowledge, skills, and implementation and on student engagement
measures and student essays. This information will be provided to project leaders for use
in continuous improvement.

RMC Research will conduct repeated measures analysis for teachers and students
on the surveys, observations, and essays. In addition, to the extent that comparison
classrooms were identified and agreed to participate, RMC Research will conduct
MANOVA to determine group differences. As needed if the groups are nonequivalent,
RMC Research will perform a propensity score analysis to control for non-treatment
group effects. Should comparison groups be available, differences will also be analyzed
using hierarchical linear modeling, since the project itself uses a nested system design.
This will enable a more robust test of differences.

In closing, we firmly believe that our methods of evaluation, along with the
teacher-knowledge built through action research, will develop the evidence and materials
required to meet our goals so we can disseminate what we have learned to national

audiences in American history and literacy.
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